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Principals’ Reports 

Halswell Residential College 

Work has continued on the revised 24/7 curriculum and seen the All About Me process implemented for all students. 
During the year as AAM is embedded we have continued to review and fine the process. Teachers have been trained in 
Best Start Literacy Approach (BSLA) and have embedded this programme at the kura. The revised curriculum ensures 
we deliver an effective time-limited intervention for neurodiverse and/or intellectually impaired ākonga with complex 
needs. The robust pre- and post-intervention assessment data along with testing during the intervention helps in 
improving ākonga outcomes through better targeted teaching.  

The Three Pillars of Trauma Informed Care and The Purposeful Use of Daily Life Events (DLE) provide a framework for 
kaiako to support ākonga into seeing themselves as learners and maximising their learning opportunities.  

Westbridge Residential School 

At Westbridge Residential School, teaching and learning are delivered within a 24/7 environment, guided by the 
principles of the New Zealand Curriculum and the key competencies. To ensure personalised support, an 
Individual Education Plan is developed for each student which includes both academic and behavioural goals. We 
have implemented a range of initiatives to support student learning and wellbeing including professional 
development in functional behaviour analysis, with ongoing support from a ministry psychologist to strengthen 
behavioural responses. Our senior students are enrolled in NCEA programmes and, where appropriate, in 
vocational pathways such as MITO’s pre-apprenticeship programme. Teachers are using an integrated topic-based 
approach, with a strong focus on improving reading, writing, and mathematics through evidence-based strategies. 
Within the residential setting, students are explicitly taught social skills and the Zones of Regulation framework to 
support emotional regulation, positive interactions, and the development of self-management strategies. Staff 
development continues to be a priority, with ongoing professional learning provided to both school and 
residential staff. 

Health and safety is monitored through termly committee meetings, with risks and hazards reported to the board. 
To ensure student achievement and wellbeing, the school conducts regular health and wellbeing surveys for staff 
and has extended these to include student voice. Key roles such as the Student Pathway Coordinator ensure 
consistent communication with families, particularly around student progress or incidents. The school’s 
philosophy of care has been updated to reflect Te Whare Tapa Whā, and the curriculum has been reviewed using 
a north-east lens to ensure a culturally responsive and an integrated approach. Overall, the school remains 
focused on continuous improvement, student-centred practices, and future-focused learning pathways. 
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Members of the Board 

Board Members Term expired/expires 

David Ivory – Presiding Member - Ministry Appointed Feb 2026 
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Statement of Achievement: Progress Against Targets 

Halswell Residential College 

Strategic Goal 1: A tailored curriculum. 

Halswell Residential College Annual Target/Goal 
Weave Te Mataiaho, the HRC curriculum, and All About Me together, and train kaiako. 

Actions 

List all the actions from your Annual Implementation 

Plan for this Annual Target/Goal 

New combined curriculum is written. 

Tangata whenua are consulted regarding our new 

curriculum. 

New documentation supports the new curriculum. 

All kaiako have undertaken local and MoE training. 

Data analysis completed. 

What did we achieve? 

What were the outcomes of our actions? 

What impact did our actions have? 

Completed as intended. Updated with literacy and numeracy once 

received. Included Poutama (Whare Tauawa) into the document as 

agreed by Te Tao Kokiri (Maori caucus) in Term 2. 

The documentation for AAM has been developed and is operational. 

The MoE Curriculum Refresh Readiness Tool rubric shows we have 

made progress in understanding, training and implementation. 

Liz Hill-Taiaroa (Te Taumutu Runanga o Ngai Tahu) agreed to undertake 

this work which will commence once the Poutama concepts have been 

decided by Te Tao Kokiri. 

Consultation with key users of the document deemed kaiako would 

prefer to remain using the document in Microsoft at this stage. 

Partially Achieved. Kaiako have participated in Te Mataiaho Literacy 

PLO as well as BSLA in 2024. 

Achieved. However, the number of akonga left who are part of the 

pilot is very low. 
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Evidence 

The sources of information the 

board 

used to determine those 

outcomes. 

Feedback from relevant parties 

was sought, and a document has 

been completed. 

Feedback incorporated in the 

curriculum. 

New documentation links to 

eTAP system and supports 

individual development plans and 

transition plans. 

Kaiako understand the literacy 
component of the refreshed 

curriculum. 

Annual learning and progress 

achievement data analysis shows 

improved outcomes. 

Reasons for any differences 

(variances) between the target and 

the outcomes 

Where you have exceeded 

your targets or not yet met them. 

This was a transition year, and 

documentation evolved over the 

year. 

No variance of significant note. 

No variance of significant note 

The literacy training was completed 
in 2024. The numeracy training 

commenced during January 2025 

PLO. 

Analysis of 2024 leavers data for 

the Brief 2 and Piers Harris 3 

assessment is delayed due to the 

need to have analysis of data 

completed offsite. 

Planning for next year - where to next? 

What do you need to do to address targets that 

were not achieved. 

Consider if these need to be included in your 

next annual implementation plan. 

Embed AAM documentation for all akonga 

including those enrolling via the IWS pathway. 

Investigate ways for more timely feedback on 

the Pier Harris 3 and Brief 2 assessments which 
need to be analysed by off-site psychologists. 

Any significant changes, we will consult again. 

Continue to maintain a facilitator to ensure 

collaboration of the entire team and that data 

entry points for the documentation are met. 

Kaiako to embed use of Numicon alignment 

with Te Mataiaho - mathematics. 

PLO in Te Mataiaho will be provided in 2025 

and 2026. 

Collate cumulative data over several years for 

the Piers Harris 3 and Brief 2 assessments. This 
will provide a larger sample size and identify 

trends that we can use to inform our mahi. 



Halswell Residential College Strategic Goal 2: Highly effective ways of teaching and interacting. 

Annual Target/Goal Implement the intentional approaches of a therapeutic milieu and the Common Practice Model. 

Actions 
Evidence Reasons for any differences Planning for next year - where to next? 

What did we achieve? The sources of information the (variances) between the target and What do you need to do to address targets that 
List all the actions from your 

What were the outcomes of our actions? board the outcomes were not achieved. 
Annual Implementation Plan for 

What impact did our actions have? used to determine those Where you have exceeded Consider if these need to be included in your this Annual Target/Goal 
outcomes. your targets or not yet met them. next annual implementation plan. 

Kaiako can identify (in meetings As new kaiako are hired, training is 

Additional training in intentional 
Training was undertaken on PD days. Each kaiako, SLT, whare and day school meeting have 

and their performance appraisal} provided, and integrating our 
Continue to identify exemplary mahi where the 

approaches in a therapeutic how they intentionally utilised understanding around how OLE 

milieu. 
discussions around OLE on the agenda. 

the approaches to assist akonga impacts how we work at HRC is 
principles of OLE have been used effectively. 

development. ongoing. 

The Common Practice Model has 

been incorporated with Te 

No longer relevant as a stand-alone goal. The Common Practice Model has been absorbed in Mataiaho Documentation and does 

Train kaiako in the Common Te Mataiaho/Refreshed Curriculum. Five teachers and the principal trained in the University 
Formal classroom observations not exist as a 'standalone Focus on the literacy and mathematics aspects 

Practice model. of Canterbury Better Start Literacy Programme (BSLA) - one of the structured literacy 
will show that the model has 

document'. of Te Mataiaho in classroom observation. 
been embedded. 

programmes approved by the Ministry of Education. Observations were limited to the 

implementation of BSLA and were 

conducted by the BSLA facilitator. 

OLE subject matter group established, and meetings delivered by Shane Murdoch. 
Two more MoE funded PLO days in Te Mataiaho 

Support implementation with mathematics have been confirmed for Terms 1 

subject matter experts, run termly 
Received MoE funded materials by the end of Term 1 2025. Meetings are undertaken each This continues to be a work in 

and 3 in 2026. 

meetings. Training in the use of Numicon for mathematics was completed at the beginning of the 2025 term. progress. 
One teacher has been awarded a salary unit to 

school year. 
support the team in using Numicon materials. 

Measure kaiako use of Observations of kaiako show they are correctly utilising the framework. 
Annual learning and progress Observations were on pause as the Maintain an intentional focus on social 

frameworks and tools. 
achievement data analysis shows Common Practice Model was emotional learning and executive functioning to 

Annual learning and progress achievement data analysis shows improved outcomes. improved outcomes. incorporated into Te Mataiaho. ensure akonga are ready for academic learning. 
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Strategic Goal 3: Strong relationships with tangata whenua. 

Halswell Residential College Annual Target/Goal 
Develop new relationships with mana whenua to enhance the outcomes of akonga. 

Reasons for any differences 
Planning for next year - where to next? 

Actions What did we achieve? Evidence 
(variances) between the target 

What do you need to do to address targets that 
and the outcomes 

List all the actions from your Annual Implementation What were the outcomes of our actions? The sources of information the board were not achieved. 

Plan for this Annual Target/Goal What impact did our actions have? used to determine those outcomes. 
Where you have exceeded 

Consider if these need to be included in your 
your targets or not yet met 

them. 
next annual implementation plan. 

Kaiwhakahaere and others meet with tangata HRC have regular contact with our local tangata whenua. Meetings conducted. No variance of significant note. Continue to have regular contact with tangata 

whenua. Tangata whenua are included in korero re relevant developments at HRC. whenua to embed the relationship. 

Meetings are conducted twice per year. First meeting occurred. Second Continue with contact between tangata 

Meetings are held with tangata whenua, the senior HRC have regular contact with our local tangata whenua. Input into the 2025 strategic planning meeting local tangata whenua whenua and Te Tao Kokiri to embed the 

leadership team, and Te Tao Kokiri (Maori caucus). Tangata whenua are included in korero re relevant developments at HRC. and HRC curriculum. representative unavailable. relationship and ensure ongoing tangata 

whenua input into HRC. 

Mana whenua attendance at at least Mana whenua were invited to With many key members of tangata whenua 

Invitations to informal events (hang,, end of term HRC have regular contact with our local tangata whenua. 
one hang, in addition to termly our hang, and other events such having full calendars, continue to develop new 
meetings. as final assemblies; however, contacts from tangata whenua to increase 

assemblies, etc.). Tangata whenua are included in korero re relevant developments at HRC. 
Tangata whenua attend HRC events. due to other commitments, ability for tangata whenua to attend HRC 

they were not able to attend. events. 

After consultation with tangata No variance of significant note. In partnership with tangata whenua identify a 
Taonga project completed for tangata whenua as 

HRC kaiako and akonga have undertaken one taonga (gift) project for 
whenua, they advised our gift to them 

gift project at Taumutu. 
deemed appropriate by the kaiwhakahaere and is having a group of HRC kaiako and 

tangata whenua. 
tangata whenua. 

akonga work clearing monkey weed in Akonga participate in noho marae. 

the stream adjacent to the marae. 

Halswell Residential College Annual Target/Goal 
Strategic Goal 4: Evaluative Research. 

Research conducted to measure RSS effectiveness. RSS to have an evaluative document providing information on our effectiveness. 

Reasons for any differences (variances) 
Planning for next year - where to next? 

Actions What did we achieve? Evidence What do you need to do to address targets that were not 
between the target and the outcomes 

List all the actions from your Annual Implementation What were the outcomes of our actions? The sources of information the board achieved. 

Plan for this Annual Target/Goal What impact did our actions have? used to determine those outcomes. 
Where you have exceeded 

Consider if these need to be included in your next annual 
your targets or not yet met them. 

implementation plan. 

Research question and proposal approved by board and 

tangata whenua with particular attention to the needs Postponed by board. Postponed by board. Proposal approved by board and tangata whenua. 

of Maori and Pasifika akonga. 

Approach Salisbury School (SS} to gauge interest in 
Postponed by board. Postponed by board. A response from SS. 

participation. 

Researcher contracted and approved by board. Postponed by board. Postponed by board. Contract signed to engage academic. 

Data collection process supported. Postponed by board. Postponed by board. All required data provided to academic. 

Draft document presented to board for consideration. Postponed by board. Postponed by board. Board approves the final document. 

Document finalised and shared with appropriate 
Postponed by board. Postponed by board. 

Strategic planning reflects information ascertained 

stakeholder and used to steer strategic planning. through research. 
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Statement of Achievement: Progress Against Targets 

Westbridge Residential School 

Westbridge Residential School Annual Target/Goal 

Actions 

List all the actions from your Annual Implementation 

Plan for this Annual Target/Goal 

The school curriculum will be reviewed using a 

'north-east' lens. 

The residential curriculum will be reviewed using a 

'north-east' lens. 

School values will be rebranded. 

Strategic Goal 1: Student Learning 

The school fosters akonga achievement by providing teaching and learning programmes that incorporate the National Curriculum and are underpinned by the key competencies. All learning is delivered 

in a 24/7 teaching and learning environment where 'living is learning'. 

The cross-site curriculum will be reviewed to ensure it is maximising the learning, strengths and potential of all akonga. 

What did we achieve? 

What were the outcomes of our actions? 

What impact did our actions have? 

The implementation of the 'North-East Lens' 

significantly improved the collection and integration of 

akonga voice, ensuring that diverse perspectives were 

more effectively captured and acted upon. 

A formal Te Reo Maori and Tikanga Maori programme 

is now running weekly and effectively within the 

school, providing akonga with consistent opportunities 

to engage with and deepen their understanding of 

Maori language, perspective, and cultural practices. 

Improved akonga engagement has been evidenced 

through regular goal reflections, demonstrating 

increased ownership of learning and self-awareness 

among akonga. 

There has been a noticeable increase in akonga 

engagement within the residential programme, 

supported by opportunities for akonga voice and 

agency. This has allowed learners to actively develop 

and participate to their learning programme. 

The school's philosophy of care has been revised to 

align with the Te Whore Tapa Who model, promoting a 

more holistic approach to akonga wellbeing. However, 

the school values have not yet been updated to reflect 

this shift. 

Evidence 

The sources of information the board 

used to determine those outcomes. 

We should see a greater level of engagement in the school 

programme with opportunities for akonga voice and 

agency. 

Establishment of a formal Te Reo teaching programme 

remains a priority. 

Consideration of akonga engagement levels across the 

school day should be a significant consideration. 

Reasons for any 

differences 

(variances) between 

the target and the 

outcomes 

Where you have 

exceeded 

your targets or not 

yet met them. 

Change of principal 

We should see a greater level of engagement in the Change of principal 
residential programme with opportunities for akonga voice 

and agency. 

School values will be reviewed using the Te Whare Tapa 

Wha and Fonofale models. 

These values will underpin the curriculum review and be 

woven into it. 
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Change of principal 

Planning for next year -where to next? 

What do you need to do to address targets 

that were not achieved. 

Consider if these need to be included in your next annual 

implementation plan. 

Focus on strengthening teachers' capabilities in using 

assessment to inform teaching and identify next steps for 

learning to ensuring more targeted and responsive 

classroom practice. 

Review existing values and identify how they currently 

support or overlook the four dimensions of wellbeing. 

Engage staff, students, whanau, and iwi in this process is 

essential to ensure that the revised values reflect a shared 

understanding and respect for Maori perspectives on 

wellbeing. 

Once updated, the new values will be embedded across 

school practices, including curriculum design, behaviour 

expectations, pastoral care, and community engagement. 



Strategic Goal 2: Effective Teaching 

Westbridge Residential School Annual Target/Goal 
All kaimahi are recognised as leaders in providing for children and adolescents with complex needs and/or behavioural needs to maximise akonga learning goals. 

Continue to develop and grow both school and residential kaimahi, through the provision of relevant professional learning opportunities. 

Reasons for any differences 
Planning for next year - where to next? 

Actions What did we achieve? Evidence 
(variances) between the target 

What do you need to do to address targets that and the outcomes 
List all the actions from your Annual Implementation What were the outcomes of our actions? The sources of information the board were not achieved. 

Plan for this Annual Target/Goal What impact did our actions have? used to determine those outcomes. 
Where you have exceeded 

Consider if these need to be included in your 
your targets or not yet met 

them. next annual implementation plan. 

Continue with the engagement of key MoE 03/02/2025 - Whole school professional development 
School kaimahi will be upskilled in understanding the 

personnel. with Ministry of Education Psychologist on FBA. 
function of behaviour of akonga and best practice 

responses. 

New kaimahi induction and ongoing kaimahi training will 

One staff member from the school team and one from be provided in-house ensuring timely responses to student 

Two kaimahi will be trained as Team Teach trainers. the residential team completed one-week training to behaviours and associated kaimahi training needs. This will 

become certified team teach trainers. ensure the new behaviour management system is well 

supported as it is embedded into the school. 

Strategic Goal 3: Leading the School 

Our service is cost effective, caters for the needs of all akonga, and represents best practice. The school is inclusive, culturally responsive, and safe physically and emotionally. The school has strong 

Westbridge Residential School Annual Target/Goal 
relationships with whanau and stakeholders. 

The principal will work with the Board to review and strengthen internal evaluation processes and practices. The principal will work with the MOE in reviewing and strengthening processes around 

enrolments, transitions and roll growth to ensure the best outcomes for akonga. 

Reasons for any differences 
Planning for next year - where to next? 

Actions What did we achieve? Evidence 
(variances) between the target 

What do you need to do to address targets that 
and the outcomes 

List all the actions from your Annual Implementation What were the outcomes of our actions? The sources of information the board were not achieved. 

Plan for this Annual Target/Goal What impact did our actions have? used to determine those outcomes. 
Where you have exceeded 

Consider if these need to be included in your 
your targets or not yet met 

them. next annual implementation plan. 

Health and Safety committee meetings are held once Continue administering staff and akonga 
per term. The Board will be assured of health and safety at the 

wellbeing survey and feedback to Board results 
The principal will provide more detailed reporting to 

Reporting to the Board on health and safety issues. 
school. Trends and responses to these trends will be 

and any areas needing improvement. 
the Board about Health and Safety data and reported at every board meeting. The principal and Board 

associated commentary. Staff and akonga wellbeing surveys carried out and will work together to ensure board assurance around all 
analysed each term to determine what is going well health and safety matters. 
and changes that may be needed. 

The principal will meet with the other RSS Principals, The RSS will be protected by a collaborative approach with Change of principal Continue to develop and strengthen 

presiding members, and MoE personnel to further The new principal has begun building relationships the MoE to ensure that RSS successes are shared and relationships with other RSS principals and 
collaborative discussion and decision making around with other RSS principals. processes around enrolment, transitions and roll growth become familiar with the collective and 

the collective and individual needs of the RSS. support the best outcomes for akonga. individual needs of the RSS. 
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Evaluation and Analysis of the Students’ Progress and Achievement 

Halswell Residential College 

In 2024, our student achievement targets were: 

1. Running Records: Ngā ākonga will show at least a six-month improvement in reading age.
2. Sub-steps in the NumPA: Ngā ākonga will achieve at least 3 knowledge sub-steps and 1 strategy sub-step.
3. Māori and Pasifika Achievement: Māori and Pasifika ākonga will achieve gains in literacy and numeracy that

are at least equal to those made by their non-Māori and non-Pasifika peers.
4. Wristband Achievement: Ngā ākonga will achieve at least 3 wristbands which represent successfully

completing 9 goals.
5. All About Me Goal Achievement: Ngā ākonga who have completed their bespoke intervention will achieve

at least 12 AAM goals.
6. Pier Harris 3: Ngā ākonga who have completed their bespoke intervention will improve in their self-concept

as assessed using Piers Harris 3.
7. Brief 2: Ngā ākonga who have completed their bespoke intervention will improve in at least one aspect of

executive functioning as measured using Brief 2 assessment.

Note:  

The samples include ākonga who were at the College for at least 3 months. 

The small sample sizes compromise meaningful data analysis. Uncontrolled variables include tenure length, 
attendance, differing processing abilities and diverse emotional behavioural presentations. This diversity does not 
‘average out’ when the sample is small. 



Halswell Residential College Focus: Student Achievement 

Aim: 1. Running Records 

Annual Target: Nga akonga will improve in literacy skills at their level by making at least a 6 month gain in reading age. 

Baseline data: No baseline data as 2024 targets were reframed during the transition to the AAM curriculum. 

Actions (what did we do7) Outcomes (what happened?) 
Reasons for the variance (why did it 

Evaluation (where to next7) 
happen?) 

Nga akonga need to be ready to learn N = 14 Thirteen akonga met the target. One did With staggered intakes and exits, and 

before learning can take place. A The sample excludes two akonga. not meet the target. He has been at HRC varying lengths of tenure, the team in 
classroom focus on social emotional One was reading at age- just on 4 months and may need more consultation with Regional Curriculum 

regulation supports readiness to learn. appropriate levels, and one was a time. Advisors and ERO have decided to frame 

In the latter half of 2023 we trialled the pre-emergent reader who was targets around pre and post data. This 

use of interoception as an additional working on sounds and sight will provide a more meaningful picture of 

strategy to develop social emotional words. student achievement across the 

regulation. The total gain in reading age 
intervention. 

Kaiako were trained in the use of BSLA across the group was 16.5 years We will use PAT assessments to capture 

interventions. for an average gain of 1 year. in reading comprehension both pre and 

Literacy is promoted daily and integrated 
post enrolment for nga akonga enrolling 

across subject areas. 
in 2025. We will continue to use Running 

Records to capture achievement in 
Running records are taken each term reading. 
and/or as and when indicated. 

Planning for next year: 

Capture akonga achievement pre and post enrolment, using running records and PAT assessments for new enrolments in 2025. We will use phonics assessments for 

akonga who are pre-emergent readers. 
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Halswell Residential College Focus: Student Achievement 

Aim 2: Sub-steps in the NumPA. 

Annual Target: Nga akonga will achieve at least 3 knowledge sub-steps and 1 strategy sub-step. 

Baseline data: No baseline data as 2024 targets were reframed during the transition to the AAM curriculum. 

Actions (what did we do7) Outcomes (what happened?) 
Reasons for the variance (why did it 

Evaluation (where to next?) 
happen?) 

Students have individualised N = 16 Nga akonga who are enrolled in the With staggered intakes and exits, 

numeracy programmes that Sixteen akonga gained a total of 96 intervention present with complex needs and varying lengths of tenure, the 

include learning in functional knowledge sub-steps for an average gain of and our first emphasis is on nga akonga team in consultation with Regional 

mathematics as well as six sub-steps in the knowledge domain. being in a ready to learn state, i.e. Feeling Curriculum Advisors and ERO have 

achievement of numeracy sub- The same group gained a total of 45 safe, having connections with others and decided to frame targets around 

steps. The sub-step assessments strategy sub-steps for an average gain of developing coping skills. The time required pre and post data. This will provide 

are an adaptation, developed by three sub-steps. for developing readiness to learn varies a more meaningful picture of 

the University of Auckland and 
Thirteen akonga met the target across both 

with each individual presentation. student achievement across the 

Team Solutions across the two 
domains. Two akonga achieved knowledge 

intervention. 

domains of the NumPA 
sub-steps, but did not achieve strategy We will use PAT assessments, in 

assessment tool. They are well 
sub-steps. Strategy sub-steps are more addition to the use of NumPa sub-

suited to our cohort. 
challenging and sometimes akonga achieve steps in mathematics both pre and 

An essential aspect of the them given more time. In addition, one post enrolment for nga akonga 

classroom programme is to akonga had mental health issues, and one enrolling in 2025. 

support akonga to be ready to showed resistance to learning new 
learn. strategies. 

One akonga achieved one knowledge sub-

step and no strategy sub-steps. This 

akonga presented with elevated anxiety 

and often left the classroom. 

Planning for next year: 

Capture akonga achievement pre and post enrolment, using numPA substeps in knowledge and strategy as well as PAT assessments for new enrolments. As Numicon 

becomes embedded, we will trial using numicon assessments for pre and post data. 
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Halswell Residential College Focus: Student Achievement 

Aim 3: Maori and Pasifika Achievement 

Annual Target: Maori and Pasifika akonga will achieve gains in literacy and numeracy that are at least equal to those made by their non-Maori and non-Pasifika peers. 

Baseline data: No baseline data as 2024 targets were reframed during the transition to the AAM curriculum. 

Actions (what did we do7) Outcomes (what happened?) Reasons for the variance (why did it 
Evaluation (where to next7) 

happen?) 

Maori akonga are supported in Literacy Reasons for variance are limited to Continue to support Maori and non-Maori 
our residential-tikanga based The sample includes 4 Maori and O Pasifika individual presentations. akonga to take pride in their identity and 
whare to take pride in their akonga. All four met the literacy target. to respect cultural differences. 
cultural identity. 

Numeracy 
Whanaungatanga and an 

The sample includes 5 Maori and O Pasifika 
emphasis on social emotional 

akonga. Four met the numeracy target 
regulation is foundational to all 

across both the knowledge and strategy 
teaching and learning. 

domains. One met the numeracy target in 
knowledge but not in strategy. 

Planning for next year: 

Targets identified above are inclusive for all akonga enrolled at HRC. 
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Halswell Residential College Focus: Student Achievement 

Aim 4: Wristband Achievement 

Annual Target: Nga akonga will achieve at least 3 wristbands which represent successfully completing 9 goals. 

Baseline data: No baseline data as 2024 targets were reframed during the transition to the AAM curriculum. 

Actions (what did we do7) Outcomes (what happened?) 
Reasons for the variance (why did it 

Evaluation (where to next7) 
happen?) 

The wristband initiative was revamped in N=16 2024 was a year of transition into With staggered intakes and exits, and 
2024. Some akonga continued on the Sixteen akonga gained 74 wristbands the new AAM curriculum and the varying lengths of tenure, the team in 
previous IEP system whilst newly enrolled for an average of 4 bands. data this year represents extracting consultation with Regional Curriculum 
akonga were introduced to the AAM 

12 akonga met the target. 
data from the previous IEP Advisors and ERO have decided to frame 

system. Nga akonga who work through structures and the now embedded targets around pre and post data. This will 
their AAM goal achievement can earn up Four did not meet the target. One AAM curriculum. provide a more meaningful picture of 
to 8 wristbands which serve as a visual has earned 2 wristbands during his student achievement across the 
reinforcement of their learning. 5-month tenure. Three achieved 1 intervention. 

For the purposes of analysis, the previous 
wristband. One of these three had a

Collect pre and post data on goal 
tenure of 4 months, and he may

programme data outcomes were 
meet the target with more time. The 

achievement as captured in wristbands 
formulated as AAM programme 

other two were frequently absent
earned during the intervention. 

outcomes. 
and both presented with elevated
levels of anxiety and were slower to 
engage with the wristband initiative.

Planning for next year: 

Capture pre and post intervention data for wristband achievement. 
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Halswell Residential College Focus: Student Achievement 

Aim: 5. All About Me (AAM) Goal Achievement 

Annual Target: As the college embedded the AAM process over 2024, we did not set a target for achievement. However, nga akonga who have completed their 

bespoke intervention will achieve at least 12 AAM goals. 

Baseline data: The data includes nga akonga who have been at the college for at least 3 months and are on the All About Me individualised learning plan. 

Actions (what did we do7) Outcomes (what happened?) 
Reasons for the variance (why did 

Evaluation (where to next7) 
it happen?) 

The AAM team considers the following N = 13 Achieved. Incorporate Te Kaupapa o Te Whare a 

when identifying AAM goals: Thirteen akonga achieved 165 AAM goals Tauawa into our curriculum. 

• a rubric (HRC Progress Measure) to for an average of 12 goals . 

capture insights by the classroom

teacher and IEPC (caseworker)

across the two contexts.
• akonga voice
• whanau voice
• Input from additional members of

the AAM team where relevant

Our bespoke All About Me programme 

monitors goal achievement at 6- 8-

weekly intervals. 

Planning for next year: 

Embed the updated Maori learning outcomes. 
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Halswell Residential College Focus: Student Achievement 

Aim 6: Piers Harris 3 

Annual Target: Nga akonga who have completed their bespoke intervention will improve in their self-concept as assessed using Piers Harris 3. 

Baseline data: No baseline data as the assessment has just been introduced. 

Actions (what did we do7) Outcomes (what happened?) 
Reasons for the variance (why did it 

Evaluation (where to next7) 
happen?) 

HRC is intentional in its creation of a Off-site psychologists are still This assessment essentially captures a We will monitor cumulative data going 

therapeutic milieu. Nga akonga have processing the data for our 2024 moment in time. The akonga who didn't forward which will increase the sample 

opportunities to learn at appropriate leavers. The interim results as of 28 meet the target was anxious about size. Analysis of individual akonga will sit 

levels, to grow as members of a 11 2024 showed improvements in leaving HRC; the main caregiver was alongside cumulative analyses. 

whanau community, to connect with self-concept for 4 of the 5 akonga. unwell; and the ability to interact with 

others, to learn coping skills and to Three of the five transitioned out in the abstract aspects of the assessment 

develop resilience. Experiencing Term 2 2024. Two of the five was compromised by the intellectual 

success in these aspects, is reflected in transitioned out in 2023. abilities. 
improved self-concept. 

Planning for next year: 

Analyse individual data pre-and post-intervention, as well as cumulative data over the years from 2023. 
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Halswell Residential College Focus: Student Achievement 

Aim 6: Brief 2 

Annual Target: Nga akonga who have completed their bespoke intervention will improve in at least one aspect of executive functioning as measured using Brief 2 

assessment. 

Baseline data: No baseline data as the assessment has just been introduced. 

Actions (what did we do7) Outcomes (what happened?) 
Reasons for the variance (why did it 

Evaluation (where to next7) 
happen?) 

Goal setting in the AAM individualised Off-site psychologists are still The variance is due to the presentations, We will monitor cumulative data going 

programme focuses on meeting the processing the data for our 2024 skills and abilities of individual akonga. forward which will increase the sample 

individual needs of nga akonga. The leavers. The interim results from 28 Growth across executive functioning can size. Analysis of individual akonga will sit 

goals are chosen to align with and 11 2024 indicated improvements be a slow process. alongside cumulative analyses. 

reinforce development of global across the Global Executive Three of 

executive functioning. Through the five transitioned out in Term 2 

consistent structure, routine, and 2024. Two of the five transitioned 

reinforcement of goal achievement, out in 2023. 

nga akonga grow in their executive 

functioning skills. 

Planning for next year: 

Analyse individual data pre-and post- intervention, as well as cumulative data over the years from 2023. 
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Evaluation and Analysis of the Students’ Progress and Achievement 

Westbridge Residential School 

WRS fosters student achievement by delivering teaching and learning programmes that are closely aligned with the 
New Zealand Curriculum and underpinned by the key competencies. Learning is embedded within a 24/7 teaching 
and living environment, where every aspect of daily life is recognised as an opportunity for learning. This approach 
ensures that ākonga experience authentic, meaningful learning that supports their academic, social, emotional, and 
life skills development.  

Westbridge’s school and residential curriculums have been reviewed through a North-East (NE) lens, focusing on 
developing competencies such as creativity, critical thinking, collaboration, communication, character, and 
citizenship. This review ensures that learning programmes are future-focused, culturally responsive, and aligned with 
the skills ākonga need to experience success.  

A new assessment schedule has been introduced where students will be assessed within their first week at WRS. This 
initial testing is a critical part of the teaching and learning process because it provides clear baseline information on 
each student's current knowledge, skills and understanding. By identifying strengths and learning gaps early, staff 
can plan for targeted and personalised teaching. Staff are able to monitor progress over time and provide evidence 
for reporting ensuring transparency and accountability. Formal testing will be carried out in terms 2 and 4 to provide 
information for written reports.  

The school recognised the need to provide senior students with access to formal qualifications and has enrolled 
eligible students in NCEA programmes. Two Year 11 students are making steady progress towards achieving NCEA 
Level 1 in English and Mathematics through online learning with Te Kura. As of December 2024, one student had 
gained the co-requisite for numeracy which will serve him well heading into year 11 and another student gained 2 
credits in literacy and 2 credits in numeracy. These students are also enrolled in a pre-apprenticeship programme 
through MITO (Motor Industry Training Organisation), supporting their transition into vocational pathways and 
strengthening their readiness for employment or further training opportunities.  

Additionally, two students are currently working within Level 1 of the New Zealand Curriculum, with targeted support 
in place to accelerate their development of key foundational skills. Ongoing monitoring and tailored learning 
programmes are ensuring that all students are supported to achieve their next steps in learning.  

Teaching staff are using an integrated topic approach to deliver the curriculum, allowing students to make meaningful 
connections across different learning areas. This approach promotes deeper understanding, supports the 
development of key competencies, and provides authentic, real-world contexts for learning. It also means greater 
student engagement and encourages critical thinking, creativity, and collaboration.  

Individual Education Plans (IEPs) are developed collaboratively with input from students (where appropriate), 
whānau, teaching staff, and specialist support personnel for all ākonga to set personalised goals around both 
behaviour and curriculum. These plans identify specific, measurable, achievable, and relevant goals in key learning 
areas such as reading, writing, and maths and include targeted behaviour goals to support positive engagement and 
self-management skills. These are updated fortnightly at Personalised Profile Planning (PPP) meetings to identify 
student progress and changing needs, ensuring goals and supports remain meaningful and achievable.  

Teaching staff regularly review ākonga progress towards their goals. Adjustments are made based on assessment 
results, student feedback, and any identified areas needing additional support or resources. Regular professional 
development sessions are held to ensure that all staff are confident in implementing teaching strategies across the 
curriculum and are kept up-to-date with best practice.  

Westbridge is committed to the ongoing development and growth of both school and residential kaimahi by providing 
targeted and relevant professional learning opportunities. This ensures that all kaimahi continue to build their skills, 
knowledge, and practice to effectively support student learning, wellbeing, and success.  

Two kaimahi have completed training as accredited Team-Teach trainers. This will enable the school to deliver in-
house training in de-escalation, positive behaviour management strategies and support, building sustainable 
expertise across the team.  

All kaimahi engaged in comprehensive professional development centred on Functional Behaviour Analysis (FBA). 
The training provided kaimahi with a deeper understanding of the principles of FBA, including identifying the function 
of behaviours, analysing antecedents and consequences, and developing effective, evidence-based intervention 
strategies. Kaimahi are now better equipped to apply these approaches in their daily practice to support positive 
behaviour outcomes and create more inclusive learning environments.  
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To embed FBA learning into everyday practice, a Ministry of Education psychologist will provide fortnightly follow-up 
support, working alongside kaimahi to refine assessment and intervention techniques. Further professional 
development opportunities will also be offered where needed, ensuring that kaimahi continue to strengthen their 
skills and maintain a consistent, evidence-based approach to promoting positive behaviour across the school.  

Westbridge’s Philosophy of Care has been reviewed and updated to align with Te Whare Tapa Whā, reflecting a 
holistic approach to wellbeing. This framework recognises the importance of nurturing all dimensions of a person's 
wellbeing — taha tinana (physical health), taha wairua (spiritual health), taha whānau (family and social connections), 
and taha hinengaro (mental and emotional wellbeing). This shift ensures that our practices are culturally responsive, 
support the whole person, and foster a more inclusive and supportive environment for both ākonga and kaimahi. 

Health and wellbeing surveys have been conducted with all kaimahi to gather insights into their experiences and 
needs. The data collected has been carefully analysed, with key findings reported back to the board. This process 
supports ongoing efforts to prioritise kaimahi wellbeing and informs future decision-making to create a positive and 
supportive working environment. These surveys will now be carried out on a regular basis and have been expanded 
to include student health and wellbeing, ensuring a holistic approach to supporting the entire school community.  

Health and safety committee meetings are held once a term to identify and assess potential hazards or safety risks 
within the school environment. This committee consists of the caretaker, property manager, principal and members 
of the SLT. The outcomes of these meetings, including any recommended actions, are reported back to the board to 
ensure that appropriate measures are in place to maintain a safe and healthy environment for all kaimahi and ākonga. 

Westbridge places great emphasis on building and maintaining strong, collaborative relationships with whānau and 
stakeholders. We recognise the importance of involving families and the wider community in the educational process 
as these partnerships are essential to enhancing student well-being and achievement. The Student Pathway 
Coordinator is responsible for regularly updating families on their child’s progress, as well as communicating any 
serious incidents or concerns that may arise within the school. This ensures that families are well-informed and can 
actively engage in supporting their child’s educational journey and wellbeing. 



Westbridge Residential School Focus: Student Achievement - Reading 

Strategic Aim: To raise student achievement in Reading 

Annual Target: All akonga will make at least "expected" progress in Reading ("expected" - 1 curriculum sub-level in 6 months, 2 curriculum sub-levels in 12 months. 3 

curriculum sub-levels in 18 months) 

Baseline data: 23 students attended the school during 2024 

Actions (what did we do 7) Outcomes (what happened?} Evaluation (where to next?) 

• Teacher discussion circles to share best practice Of the 23 akonga who attended Continue to encourage and develop and enquiry approach 

• In-class teacher aid support to work with students reviewing sight in 2024: to learning recognising the links across the curriculum, 

words, blends and phonics checks 17 achieved at least "expected" particularly between reading and writing. This will provide 

• Reading and writing are intentionally integrated into topic work, with progress. meaningful, context-rich opportunities for students to apply 

explicit links between the two being highlighted for students. 74%
and develop their reading and writing within authentic 

learning contexts. 
• Joined the Tiriwa Community of Learning to strengthen engagement

with the local learning community and share best practice
Make better use of the school library. 

• Teachers encouraged to share success and reflect on challenges in a
Train at least one staff member, including a teacher aide, in 

non-judgemental environment
the Rainbow Reading Programme. Given that a number of 
students are currently at the emergent stage of reading, this 

• Aiming for one hour of literacy teaching per day evidence-based programme will support the development 
• Priortising students who are at risk of not achieving the target as of their word recognition and early reading skills . 

early as possible by carrying out testing within their first week of Provide daily opportunities for guided and independent 
enrolment reading using levelled resources (e.g., Rainbow Reading 

• Reporting on student progress at weekly Personal Profile Planning Programme). 
(PPP} meetings Provide external professional development for all teaching 

• Accelerated learning programmes available for students who are staff . 
above the expected level Use structured phonics and decoding instruction for 

• NCEA Level 1 Literacy available to students in year 11 through Te emergent readers and provide training for teachers and 
Kura teacher aids where required. 

• High expectations set for all students Specific teaching of the links between oral language, 

• Differentiated instruction to meet the needs of all learners reading, and writing which will incorporate discussion, 

storytelling, and analysis of texts to build students' 
vocabulary, structure, and ideas. 

Increase independent reading time (both in class and 

residential}. 
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Westbridge Residential School Focus: Student Achievement - Writing 

Strategic Aim: To raise student achievement in Writing 

Annual Target: All akonga will make at least "expected" progress in Writing ("expected" - 1 curriculum sub-level in 6 months, 2 curriculum sub-levels in 12 months. 3 

curriculum sub-levels in 18 months) 

Baseline data: 23 students attended the school during 2024 

Actions (what did we do 7) Outcomes (what happened?} Evaluation (where to next?) 

• Teacher discussion circles to share best practice Of the 23 akonga who attended in Focusing on the writing process and 

• In-class teacher aid support to work with students reviewing sight words, blends 2024: supporting students to plan, draft, revise, edit, 

and phonics checks 17 achieved at least "expected" and publish their writing, developing 

• Integration of writing into current inquiry or topic studies to provide meaningful, progress. metacognitive awareness of their own writing 

authentic purposes for writing. 74%
development. 

• Joined the Tiriwa Community of Learning to strengthen engagement with the
Explicit teaching of writing structures and 

local learning community and share best practice
genres where teachers will model and scaffold 

different types of writing (e.g., narrative, 
• Teachers encouraged to share success and reflect on challenges in a non- persuasive, report, procedural}, using clear 

judgemental environment exemplars and shared writing sessions. 
• Aiming for one hour of literacy teaching per day Writing for authentic purposes and audiences 
• Priortising students who are at risk of not achieving the target as early as where students undertake real-world writing 

possible by carrying out testing within their first week of enrolment tasks that are meaningful and culturally 

• Reporting on student progress at weekly Personal Profile Planning (PPP} relevant, increasing motivation and 

meetings ownership. 

• Accelerated learning programmes available for students who are above the Provide external professional development for 

expected level all teaching staff. 

• NCEA Level 1 Literacy available to students in year 11 through Te Kura

• Students engage in daily writing tasks across the curriculum to build fluency,

confidence and stamina

• High expectations set for all students

• Student writing is regularly published, displayed, and shared with authentic

audiences (e.g., peers, whanau, community), fostering pride and motivation

• Differentiated instruction to meet the needs of all learners

• Technology is integrated to support the writing process, including drafting,

editing, revising and publishing which have enhanced writing outcomes
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Westbridge Residential School Focus: Student Achievement - Maths 

Strategic Aim: To raise student achievement in Maths 

Annual Target: All akonga will make at least "expected" progress in Mathematics ("expected" -1 curriculum sub-level in 6 months, 2 curriculum sub-levels in 12 months. 

3 curriculum sub-levels in 18 months) 

Baseline data: 23 students attended the school during 2024 

Actions (what did we do 7) Outcomes (what happened?) Evaluation (where to next?) 

• Whole staff PD on revised maths curriculum Of the 23 akonga who Make connections between maths and other 

• Aiming for one hour of maths each day attended in 2024 curriculum areas including science, technology, 

• NCEA level 1 maths available to year 11 students through Te Kura 19 achieved at least art, or physical education to show how maths 

"expected" progress. applies across learning. 
• Maths games used at all levels to teach and reinforce new learning

Real-life contexts integrated into maths learning including band level
82% Provide targeted support in small groups or one-

• 

on-one, especially for students needing extra help 
calculations, wharehokohoko (earning, budgeting and spending bonus with foundational skills. 
points), budgeting for classroom rewards/resources, cooking, etc making

Incorporate quality digital platforms for targeted, 
learning meaningful and relatable

personalised practice and reinforcement. 
• Improving basic fact knowledge through online games

Ongoing professional development around 
• Variety of assessment tools used to inform teaching including E-Asttle, revised maths curriculum. 

GLOSS, JAM and IKAN

• Material resources used to support concrete understanding in number

• Teaching a range of strategies

• Providing timely, specific feedback and feedforward to help students set
achievable goals and celebrate their progress

• Whole school focus on assessment and the development of number

knowledge

• Reporting on student progress at weekly Personal Profile Planning (PPP)

meetings

• High expectations set for all students

• Differentiated instruction to meet the needs of all learners
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Westbridge Residential School Focus: Student Achievement - Social Skills 

Strategic Aim: All students will progress through the 6 stages of the band system 

Annual Target: 100% of akonga will have achieved at least one band per term from the time of enrolment 

Baseline data: 23 Akonga attended the school during 2024. Final band levels (leavers included}: 

Band Welcome Kakariki Ma Kowhai Rauwhero Hiriwa Koura Konukawata 

Number of 0 4 3 4 4 1 5 2 
Student 

Actions (what did we do 7) Outcomes (what happened?} Evaluation (where to next?} 

• Fortnightly assembly to recognise individual achievement Of the 23 akonga who attended in Regular and ongoing PD - to ensure all kaimahi are up to date 

• Zones of regulation taught daily. Each week a new zone is 2024 all achieved a band per term with trauma-informed best practice to help them understand 

reintroduced, and students follow the structured programme. = 100% how trauma can impact behaviour, learning, and 

• Kaimahi PD on restorative practice 2 akonga achieved konukawata - relationships. 

• Individual Learning Plans for all akonga
the highest band level. This is a Ensure kaimahi are equipped to respond to challenging 
remarkable achievement and situations with strategies that build trust, support emotional 

• Personalised goal setting with Primary Key Worker (PKW} attracts much admiration, trust regulation, and foster positive interactions. (Team Teach}. 
• All kaimahi trained in Team Teach and responsibility Carry out wellbeing survey every term. Revise questions 
• Wharehokohoko in residential and school Student voice was gathered where necessary . 

• PB4L around wellbeing and health and Explicit teaching of conflict resolution through structured 

• Student well-being survey
safety. Changes were made to lessons. 

Targeted social skills which can be individualised or groups
programmes to cater to the 

Ongoing focus on teaching of Zones of Regulation and Social • 

feedback both in school and 
depending on akonga needs. These are rotated fortnightly, residential. 

Skills. 

• Principal's awards Investigate how eTAP can be utilised to share akonga 

eTAP shared with kaimahi around akonga success so that all
celebrations with whanau. 

• 

kaimahi are aware and can discuss and celebrate with akonga
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How have we given effect to Te Tiriti o Waitangi? 

Halswell Residential College 

Each of the four whares welcome rangatahi from any cultural background which gives a unique kaupapa to each 
house. Tikanga Māori is most vividly illustrated in Whare Tauawa (male house) and Whare Owaka (female house) 
where it forms the operating foundations. This is further supported by the All About Me (AAM) Programme, which 
brings together residential and learning goals in te reo daily. Our new curriculum and AAM documentation ensure 
the principle of protection and participation by actively protecting matauranga Māori, Māori knowledge, interests, 
values, language and culture, and offering opportunities for participation. The All About Me document has a 
section focused on the teaching and learning of te reo me ona tikanga. The curriculum ensures all ākonga 
understand our unique heritage. Ākonga have had the opportunity to prepare a hangi, go rama tuna (eeling), sit 
on the paepae, participate in a number of whakatau, and learn whakairo (carving) and peitatanga (painting). 

HRC kaiako have a Māori caucus, Te Tao Kokiri, which includes a member who sits on the senior leadership team 
providing guidance. HRC has several fluent te reo Māori kaiako who actively support the revitalisation of te reo 
Māori into daily practice. A contractor provides professional development for kaiako to increase their te reo skill 
level so they can incorporate te reo into daily usage with ākonga. 

There is bilingual signage around the college, and we continue our dedication to incorporating te reo into our 
reports, publications, and internal and external communication documents. 

One of our four strategic goals is to develop stronger relationships with tangata whenua. We have continued to 
strengthen our relationship with tangata whenua by lending a helping hand at our local Taumutu Rūnanga marae 
Te Pā o Moki. Ākonga and kaiako helped remove weeds from their stream, and in future, HRC will assist by helping 
with the planting of natives. We look forward to spending more time at the marae to ensure our curriculum 
reflects local tikanga Māori. 

All the above actions promote equitable outcomes for Māori akonga. We believe our strategy supports people to 
live as Māori and according to Māori values and customs. 
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How have we given effect to Te Tiriti o Waitangi? 

Westbridge Residential School 

Westbridge Residential School gives effect to the Te Tiriti o Waitangi by embedding the principles of partnership, 
protection and participation throughout all aspects of the school’s operations.  

 Protection: 

• Protecting te reo Māori and tikanga Māori by embedding both into our weekly teaching and learning
programmes. All ākonga and kaiako engage in regular te reo Māori and tikanga Māori learning, helping to
promote and celebrate Māori language and culture across the school.

• Upholding the cultural identity of ākonga Māori as a source of strength and resilience. This includes
culturally responsive behaviour support strategies that avoid deficit-based approaches.

Partnership: 

• Developed and strengthening our relationship with local iwi through regular engagement and
collaboration. This year, we have partnered with Te Kawarau o Maki engaging the Mana Kura programme
as a whole school. This initiative provides a meaningful platform for developing deeper connections with
mana whenua, deepening our understanding of local history, values and tikanga, and ensuring that our
practices reflect authentic partnership and shared aspirations.

Participation: 

• Ensuring Māori ākonga and their whanau are actively included in decision-making processes and school
initiatives.

• Promoting leadership opportunities for Māori ākonga and providing culturally significant experiences that
build confidence and mana.

• Monitoring and evaluating outcomes for ākonga Māori, ensuring that systems are in place to address any
inequities in achievement, engagement or disciplinary actions.

Through these actions, we are working towards creating an inclusive, respectful learning environment that 
reflects our shared responsibility to uphold Te Tiriti o Waitangi.  



Statement of Compliance with Employment Policy 

Halswell Residential College 

Reporting on the principles of being a Good Employer 

How have you met your obligations to provide 

good and safe working conditions? 

What is in your equal employment 

opportunities programme? 

How have you been fulfilling this programme? 

How do you practise impartial selection of 

suitably qualified persons for appointment? 

We follow the guidelines in the below policies which are 

available on our website and on our internal document 

management system: 

• Employment and Personnel Policy (last approved

by the board in May 2022, and is due for review

in May 2025).

• Staff Appointments Policy (approved by the

board in March 2024, due for review in 2027).

• Health and Safety Policy (approved by the board

in 2022 and is due for review in December 2025).

The Risk Register is reported to the board at each Board 

ofTrustees meeting (approx. 6-8 meetings per annum). 

We have an online hazard reporting portal which feeds 

into our Property Hazard Register. This is monitored by 

our Executive Officer and reviewed as part of ERO hostel 

assurance checks and reports to the Board. 

We have an active Health and Safety committee who 

meet once per term, and a Health and Safety manual. 

We undertake kaiako culture and wellbeing surveys and 

respond to identified areas where we could better 

support kaiako. 

We provide external/group supervision. 

Kaiako can access seasonal flu immunisations. 

There is a weekly opportunity to share kai together and 

encourage connection. 

Kaiako have access to our onsite fitness centre, reflection 

room, and tranquil grounds. 

Our whare menus are periodically approved by a 

dietician/nutritionist and are based around good quality 

home cooking. 

Our Equal Employment Opportunities (EEO) policy was 

last approved by the board in December 2022 and is due 

for review in December 2025. 

Our EEO policy ensures that the best suited person to the 

position according to their skills, qualifications, and 

abilities, shall be appointed, without bias or 

discrimination. 

We recently conducted a diversity survey of our kaiako 

which revealed a total of eight different ethnicities. We 

had 12% of kaiako under 30 years old, and 14% aged 61 

years and above. 

Our residential selection panels consist of three kaiako 

including at least one Maori and/or Pasifika 

representative and at least one female. 

Interview questions and scoring systems are consistent 

across all candidates. 
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How are you recognising, 

- The aims and aspirations of Maori,
Te Tao Kokiri is our Maori caucus. We provide release 

time during their shift for kaiako to hold meetings and 
- The employment requirements of professional development sessions. 

Maori, and
Consultation with local iwi. We are strengthening our 

- Greater involvement of Maori in the relationship with Taumutu. 
Education service?

How have you enhanced the abilities of Annual performance appraisal and professional growth 

individual employees? cycle process. 

Annual structured professional development programme 

(approx. 5-7 days per year). 

Supporting individual professional development, 

additional training and requests. 

Supervision. 

We provide release time for senior kaiako to attend 

professional learning groups (PLG). 

How are you recognising the employment 
EEO Policy. 

requirements of women? 

How are you recognising the employment EEO Policy. 

requirements of persons with disabilities? Disability car parks, ramps, and flexible learning spaces. 

We have invited SAMS (Standards and Monitoring 

Services) onsite on three occasions to evaluate our 

services, and on all occasions, we received positive 

reports on our practices. 

Reporting on Equal Employment Opportunities (EEO) Programme/ Policy YES NO 

Do you operate an EEO programme/policy? Yes 

Has this policy or programme been made available to staff? Yes 

Does your EEO programme/policy include training to raise awareness of issues 
Yes 

which may impact EEO? 

Has your EEO programme/policy appointed someone to coordinate compliance 
Yes 

with its requirements? 

Does your EEO programme/policy provide for regular reporting on compliance 
Yes 

with the policy and/or achievements under the policy? 

Does your EEO programme/policy set priorities and objectives? Yes 
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Statement of Compliance with Employment Policy 

Westbridge Residential School 

Reporting on the principles of being a Good Employer 

How have you met your obligations to provide 

good and safe working conditions? 

What is in your equal employment 

opportunities programme? 

How have you been fulfilling this programme? 

How do you practise impartial selection of 

suitably qualified persons for appointment? 

How are you recognising, 

- The aims and aspirations of Maori,

- The employment requirements of 

Maori, and 

- Greater involvement of Maori in the

Education service?

How have you enhanced the abilities of 

individual employees? 

How are you recognising the employment 

requirements of women? 

Health and Safety meetings held monthly. 

Wellbeing survey conducted, analysed and actioned each 

term with kaimahi and akonga 

Professional supervision provided for all kaimahi to 

ensure metal wellbeing. 

Equal Opportunities Policy in place - to be reviewed

December 2025. 

Interview process and questions that address selection 

criteria equally to all candidates include post interview 

reference checks and police vetting. All interviews have at 

least two kaimahi members and interview notes are 

stored securely by privacy officer post interviews. 

Our school is deeply committed to honouring the 

aspirations of Maori akonga and whanau. A senior leader 

is specifically responsible for leading this kaupapa, 

ensuring that Maori perspectives, values, and 

employment opportunities are embedded across our 

practices. 

This commitment is reflected in our kaimahi appraisal 

process, where all team members are expected to 

actively support and uphold the principles of Te Tiriti o 

Waitangi. 

By integrating Maori values into our school's culture and 

operations, we aim to create an inclusive environment 

that supports the success and well-being of Maori akonga 

and kaimahi alike. 

We have enhanced the abilities of individual employees 

by providing targeted professional development, 

personalised supervision, and opportunities for 

leadership growth. Kaimahi are supported to build on 

their strengths, take on new challenges, and engage in 

continuous learning that aligns with both their personal 

goals and the needs of the organisation. 

Our appraisal system plays a key role in this process by 

identifying strengths, setting clear development goals, 

and ensuring ongoing support and feedback. 

We actively recognise the employment requirements of 

women by promoting equitable recruitment practices, 

supporting flexible working arrangements, and providing 

professional development opportunities tailored to 

individual career progression. We are committed to 

creating an inclusive workplace where the contributions 

of women are valued and where barriers to participation 

and leadership are addressed. 

See also equal opportunities policy 
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How are you recognising the employment 

requirements of persons with disabilities? 

We recognise the employment requirements of persons 

with disabilities by promoting inclusive recruitment 

practices, providing workplace adjustments, and ensuring 
accessible facilities where necessary. We are committed 

to creating a supportive environment where all 

employees can thrive, and we regularly review policies 
and practices to remove barriers and meet individual 

needs. 

See also equal opportunities policy. 

Reporting on Equal Employment Opportunities (EEO) Programme/ Policy YES NO 

Do you operate an EEO programme/policy? ✓ 

Has this policy or programme been made available to staff? ✓ 

Does your EEO programme/policy include training to raise awareness of issues ✓ 
which may impact EEO? 

Has your EEO programme/policy appointed someone to coordinate compliance 
with its requirements? 

Does your EEO programme/policy provide for regular reporting on compliance 

with the policy and/or achievements under the policy? 
✓ 

Does your EEO programme/policy set priorities and objectives? ✓ 
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Kiwisport Funding 
Kiwisport is a government funded initiative to support students’ participation in organised sport. 

Halswell Residential College 

During the year as part of its’ operations grant, Halswell Residential College received $620.28 ex GST. 

This funding was used to provide our ākonga with additional experiences in beach safety education, surf coaching, 
sports levies, and Riding for the Disabled. The grant monies received helped to offset the College’s expenditure of 
$3,659.62 ex GST. 

Westbridge Residential School 

Kiwisport is a government funding initiative to support ākonga participation in organised sport. In 2024 the school 
received Kiwisport funding of $657.12 (excluding GST).  

This funding was spent on equipment and training for our mixed teams of ākonga and kaimahi representing 
Westbridge Residential School. Kiwisport funding has provided valuable opportunities for our ākonga to get 
involved in community sports (tag rugby), helping them develop important social skills such as teamwork, 
communication, and resilience. It has also encouraged positive participation, building confidence and a sense of 
belonging both on and off the field.  

The number of ākonga participating in organised sport has been maintained at 100% of the roll. 
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INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF THE COMBINED BOARD OF HALSWELL RESIDENTIAL COLLEGE AND WESTBRIDGE 
RESIDENTIAL SCHOOL’S FINANCIAL STATEMENTS

FOR THE YEAR ENDED 31 DECEMBER 2024

The Auditor-General is the auditor of The Combined Board of Halswell Residential College And Westbridge 
Residential School (the School). The Auditor-General has appointed me, Mike Hoshek, using the staff and 
resources of Deloitte Limited, to carry out the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 3 to 20, that comprise the statement of financial 
position as at 31 December 2024, the statement of comprehensive revenue and expense, statement of changes in 
net assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 
statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School: 

present fairly, in all material respects:

o its financial position as at 31 December 2024 and

o its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with Public Sector –
Public Benefit Entity Standards, Reduced Disclosure Regime.

Our audit was completed on 29 May 2025. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the New 
Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further described 
in the Responsibilities of the auditor section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion.

Responsibilities of the Board for the financial statements 

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand. 



The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error. 

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the School’s 
ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, matters related to 
going concern and using the going concern basis of accounting, unless there is an intention to close or merge the 
School, or there is no realistic alternative but to do so.

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.

Responsibilities of the auditor for the audit of the financial statements 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion. 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in accordance 
with the Auditor-General’s Auditing Standards will always detect a material misstatement when it exists. 
Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error. 
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial statements. 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also:

We identify and assess the risks of material misstatement of the financial statements, whether due to
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control.

We obtain an understanding of internal control relevant to the audit in order to design audit procedures
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the
effectiveness of the School’s internal control.

We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board.

We conclude on the appropriateness of the use of the going concern basis of accounting by the Board
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report.
However, future events or conditions may cause the School to cease to continue as a going concern.






